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implemented	using	 lessons	 in	which	students	were	 taught	 to	use	 formulaic	expressions	 to	employ	
communication	 strategies	which	were	 intended	 to	 help	 students	 better	 engage	 in	 spontaneous	
discussions.	At	the	end	of	the	course	students	were	tested	on	their	ability	to	use	the	expressions	to	engage	
















syllabus,	which	 teaches	 learners	 to	use	 their	L2	 to	navigate	specific	activities	 in	specific	situations	
(Krahnke,	1987),	a	functional-notional	syllabus	 is	unique	 in	 that	 learners	are	 taught	communication	














bundles,	idioms,	core idioms,	and	lexicalized sentence stems,	among	others.	However,	one	widely	referred	




	 Recent	research	has	 linked	formulaic	expression	use	 in	EFL	learners	with	 increased	productive	








use	 to	maintain	 their	 turn	in	a	conversation,	while	allowing	them	more	time	to	utilize	 their	working	





students	at	 the	beginning	 the	of	 terms	revealed	 that	most	 learners’	previous	EFL	classes	had	been	
primarily	grammar	focused.	Most	learners	had	practiced	speaking	English	by	enacting	rehearsed	scripts	
which	 contained	 target	 grammar	 and	vocabulary	which	 students	were	 intended	 to	 study,	or	by	
memorizing	reports	and	using	them	to	give	English	presentations.	Most	students	reported	that	they	did	
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not	feel	confident	enough	to	respond	in	English	if	spontaneously	approached	by	another	English	speaker.	






















































strive	for	a	balance	of	four	components:	meaning-focused input,	meaning-focused output,	a	 language-
focus	component,	and	a	 fluency	component.	The	in-class	communication	tasks	were	largely	concerned	
with	engaging	students	 in	meaningful	communication,	 thus	covering	the	meaning-focused input	and	
output	components	of	the	Four	Strands.	To	address	the	 language-focused	component,	 learners	studied	
vocabulary	from	the	2000	word	level	of	the	New	General	Service	List	(Browne,	2013)	and	were	tested	






have	been	demonstrated	 to	 increase	fluency	and	which	were	often	used	 throughout	 the	course	were	
shadowing	(Zakeri,	2014),	 the	4-3-2	activity	 (Nation,	1989),	 the	 latter	of	which	 involves	 learners	




























that	goal,	students	were	required	 to	memorize	 the	expressions	studied	 throughout	 the	course	and	to	

















learning	formulaic	expressions	 throughout	 the	course	 (see	Appendix	A).	63%	of	 learners	 reported	
increased	speaking	ability,	although	only	50%	reported	increased	speaking	fluency.	69%	of	respondents	
also	reported	a	perceived	increase	in	their	ability	to	understand	English	as	a	direct	result	of	studying	
























formulaic	expressions	 for	 the	purposes	of	employing	communication	strategies.	More	 than	half	of	
respondents	 reported	perceived	 improvements	 in	 their	English	ability	 (understanding	and	general	
production),	although	only	exactly	half	reported	improvements	in	their	speaking	fluency	as	a	result	of	
learning	the	focused	expressions.	This	is	surprising,	because	many	SLA	researchers	such	as	Wood	(2010)	
theorize	 that	 increased	speaking	 fluency	should	be	one	of	 the	most	obvious	effects	of	employing	
formulaic	expressions.	One	possible	reason	for	the	low	number	of	students	reporting	increased	perceived	




a	new	grammar	 function	or	a	new	expression)	 requires	 that	 the	 skill	be	processed	as	declarative	
knowledge	in	working	memory	first,	and	that	new	skills	are	only	become	automatic	through	repeated	
practice	(Anderson,	1982).	It	is	possible,	even	likely,	that	the	learners	in	this	course	did	not	have	enough	
time	to	automatize	 the	new	expressions	which	 they	had	 learned	 throughout	 the	course.	As	a	result,	
producing	 the	expressions	 likely	resulted	 in	a	burden	 to	 their	working	memory,	which	would	have	
impeded	 their	spoken	fluency,	 rather	 than	 increased	 it.	A	second	possibility	 is	 that	 learners’	spoken	
fluency	did	 increase,	but	 that	was	due	 to	other	 fluency-focused	activities	employed	 in	each	 lesson	
(namely	 the	4-3-2	activity	and	 the	shadowing	homework).	 If	 that	 is	 the	case,	 then	 the	 learners	are	










However,	 it	was	never	explicitly	explained	to	students	 that	such	feedback	can	constitute	a	 language-






the	 teaching	of	communication	strategies	and	speech	acts	 through	 the	provision	of	corresponding	
formulaic	phrases.	The	study	investigated	the	levels	of	achievement	displayed	by	students	by	the	end	of	
the	course,	and	gauged	raises	 in	students’	self-efficacy	 through	their	perceived	gains	 in	English	L2	
productive	 ability	 and	 raises	 in	 confidence,	 as	 reported	 through	 an	 anonymous	questionnaire.	
Observations	 from	the	 researcher	and	results	on	 learners’	 final	exam	revealed	 that	 the	majority	of	
students	were	successfully	able	to	memorize	a	number	of	expressions	and	correctly	employ	them	to	make	
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Appendix A: Class Survey and Results
	 1.	I	am	a	better	English	speaker	because	I	know	these	phrases.
	 				（これらのフレーズを知っているため、私はより上手く英語を話せる。）




























































Appendix B: Sample Worksheet










Appendix C: Course Syllabus
Lesson Topic Classwork Quizzes/Homework
1 Introducing	Others Pair	Work	/	Group	work	/	Fluency	Practice None
2 Rejoinders Pair	Work	/	Group	work	/	Fluency	Practice Quiz	1
3 Follow-Up Questions Pair	Work	/	Group	work	/	Fluency	Practice Quiz	2,	Homework	1
4 Expressing Opinions Pair	Work	/	Group	work	/	Fluency	Practice Quiz	3,	Homework	2
5 Persuasive Language Pair	Work	/	Group	work	/	Fluency	Practice Quiz	4,	Homework	3
6 Checking Understanding Pair	Work	/	Group	work	/	Fluency	Practice Quiz	5,	Homework	4
7 Mid-Term Preparation Writing	Preparation Homework	5
8 Mid-Term	Presentation Presentation	Evaluation
9 Responding with Details Pair	Work	/	Group	work	/	Fluency	Practice Quiz	6,	Homework	6
10 Starting and Stopping a Conversation Pair	Work	/	Group	work	/	Fluency	Practice Quiz	7,	Homework	7
11 Making Group Decisions Pair	Work	/	Group	work	/	Fluency	Practice Quiz	8,	Homework	8
12 Correcting Someone Pair	Work	/	Group	work	/	Fluency	Practice Quiz	9,	Homework	9
13 Giving Advice Pair	Work	/	Group	work	/	Fluency	Practice Quiz	10,	Homework	10
14 Final	Preparation Pair	Work	/	Group	work	/	Fluency	Practice Quiz	11,	Homework	11
15 Final Conversation Test Final	Preparation
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